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Teaching Philosophy
Three principle ideas form the base of my teaching philosophy. First, learning must happen within each individual. Colleges, curricula, syllabi, and textbooks are important, but learning will not materialize if it is not absorbed by the heart of the individual. When the person is inspired to learn, he or she can go beyond what the books and course can offer. It is always the student who accesses the information, navigates and articulate thoughts, and engages their thoughts with others. My role as an instructor is to inspire students to learn, and I demonstrate my inspiration for learning through the course material.
Second, signing up for a course is a semester-long commitment of time and effort for both students and the instructor. Just as students are expected to demonstrate their best of knowledge, the instructor is expected to demonstrate his best of teaching and to respect students’ time. Thus, my aim is not on how much I can cover in the class, but how useful I can construct my lecture, readings, and classroom interactions with and between my students. Every assignment and class must have an objective and be worthy of the students who attend.
	Third, every person possesses a different way to transact and express thoughts. My role is not to generate the most articulated thoughts among students or myself, but to create an environment where each student can come up with his or her own ideas. Hence, I need to assure diversity in the class environment not only with genders, races and ethnicities, but also with different backgrounds, thoughts, and ideologies. This is an easy thing to say, but difficult to implement because people, including myself, feel uncomfortable in letting biases go or challenging the fundamental ideas of others, and because the instructor has to encourage the voices of minorities while curate the voices of the most outspoken or the majority.
	As a pedagogy, I reflect my own experience as a non-native speaker and try to navigate the classroom dynamic. Left unaddressed, an open and completely voluntary discussion format usually ends up as a semi-oligopolistic situation after the first three weeks of the semester, with a handful of students disproportionately participating. To mend this situation, first, I try to structure speaking time by assigning voluntary discussion leaders in advance. I find that assigning two leaders is more effective than one, as assigning only a single leader may unintentionally put a group on the defensive, which can be counter-productive to creating a diverse environment. In addition, I require the discussion leaders to send out questions and discussion points in advance to assure their preparation, and allow me to prepare to better moderate their questions. Alternatively, I require students to post their reading reactions to a class listserve or Blackboard, and I reference them in the class by name. I make sure to notify the student in advance so that he or she can be prepared. Second, during the discussion, I encourage less-vocal students to speak up. However, I must strike a delicate balance between providing a student with a speaking opportunity and putting him or her on the spot. I make sure to name a student only when the student has shown nonverbal cues (through facial or other expressions) during the debate that he or she has an opinion that he or she is not voicing. I also let the student know that s/he can comment on the debated subject or any previous points we discussed earlier. Last and perhaps most importantly, I make a concerted effort to remember the names of all my students. Acknowledgment is the most fundamental and powerful step toward inclusion, and I believe that it starts with the name. While this should not be an issue in smaller classrooms, I make the effort to check the class roster and faces before and after every class, and remember up to 40 students in a large classroom. Each of these efforts, individually, may seem tactical and trivial. However, I believe that they cumulatively make a difference, and it is a reflection of my philosophy that a willingness to accommodate each class and each situation differently is the key to inclusion.

Potential Courses to Teach
Geography or Political Science XX1: Globalization and Cities
Globalization is a buzz word that has been used by many people and disciplines. This course will provide an overview of this powerful socio-economic movement by first introducing various definitions of globalization by geographers, economists, sociologists, and political scientists. Second, the course will investigate the impacts of globalization with special attention to economic activities. What does space mean under globalization, and how does a city function? Other thematic topics include immigration, poverty, and anti-global movements.  

Geography or Political Science XX2: Researchers Meet Real Data (and Real Limitations)
[bookmark: _GoBack]Courses on methods instruct students in specific statistical techniques, such as regression, while courses on subjects teach specific theories. In contrast, this course is situated between method and subject courses, and uses specific data sources to understand where to obtain data, what each variable means or does not mean, and at what geographic scale we can convert the data (such as states, counties, metropolitan areas, cities, and census tracts). We will start with demographic data and conduct a population projection at selected cities. Second, we will make a deep dive into the Public Use Micro Samples (PUMS) and apply it to economic and social settings. Third, we will examine innovation and entrepreneurship-related data to gain a deeper understanding within these subject areas, and to comprehend the meaning and limitations of (place-based) rankings. Lastly, we will cover emerging data, such as crowdsource data, and their limitations.

Geography XX3: Economic Geography
This course will survey theories of where economic activities take place. It will start with classics, such as the Ricardian trade theory, Von Thunen’s rings, and Marshallian agglomeration, and extend to more contemporary ones, such as industrial districts, product cycles, clusters, and the creative class theory. We will also review policy tools to promote economic activities and assess the applicability and limitations.

Political Science XX4: Science, Innovation, and Entrepreneurship Policy
This class will provide an overview of three different policies implemented at the federal level: science and technology, innovation, and entrepreneurship. These three policy areas have a fair level of overlap, but are distinct in terms of objectives, outputs, and public support. Each of the policies also intersects with other kinds of policies, such as education, intellectual properties, and finance. It will review the past and currently dominant policies, as well as critiques of those policies.

Political Science XX5: Comparative Political Economy of the U.S. and Japan
This course will examine the interaction between government and markets both in theory and in practice. It is based on the classic works on political economy (Smith, Marx, Polanyi) along with current policy debates. It will emphasize that markets and political economy are embedded in social, economic, and political institutions, and uses the cases of the U.S. and Japan as examples.
